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ABSTRACT

The headmaster is the main pillar in determining the quality and success of the school. The
leadership practices practiced will influence his leadership style. The practice of transformational
leadership practiced by head teachers is a form of leadership that has a clear direction. The quality
of teachers in a school has a link in the excellence of a school. In order to ensure that the school
can compete in achieving its vision and mission, these two factors are very important. This study
aims to identify the quality of TS 25 school teachers in Putrajaya based on the Malaysian Teacher
Standard (SGM) 2.0 and the level of head teacher transformation leadership. This article takes a
quantitative approach with a survey design. Online techniques were used to distribute the
questionnaire. The study respondents consisted of 306 teachers in 16 primary schools in Putrajaya.
Descriptive and inferential analysis was used to analyze the data. Overall, the findings of the article
show that the headmaster’s transformational leadership method is high (mean = 4.08, s.p. = 0.45).
Meanwhile, teacher quality is at a high level (mean = 4.17, s.p = 0.34). The principal's
transformational leadership and teacher quality have a high and significant relationship, according
to the results of the Pearson Correlation test (r=0.59, p<0.01). In conclusion, the leadership
practices practiced by head teachers affect the quality of the school.

Keywords: Transformational leadership practices, teacher quality, TS 2025, SGM 2.0.

1. INTRODUCTION

The quality of teachers plays an important role in the field of education. Teacher quality refers to
the set of skills, knowledge, attitudes, and abilities that enable teachers to teach effectively and
influence their students' learning. Additionally, important characteristics that support an excellent
teacher include high professional ethics, commitment to self-development, and the ability to
collaborate with colleagues. A study by Stronge (2018) asserts that there are three main dimensions
that make up the quality of a teacher: knowledge, skills, and personal qualities. Effective leadership
in the context of education can instruct, inspire, and shape a school culture that strengthens the
quality of teachers and effective learning.

Leaders who use the transformational leadership style developed by Bass (1985) will encourage
subordinates to achieve the goals that have been set. In the context of education, teacher motivation
in improving quality in PdPc as well as self-efficacy will increase when head teachers practice this

9


https://doi.org/10.59055/se.v2i1.31

Special Education [SE] e-ISSN: 2821-3017
Volume 2, Issue 1, 2024
DOI:https://doi.org/10.59055/se.v2i1.31

leadership practice. This statement shows that the quality of teachers depends on the pattern of the
headmaster's leadership (Mohd Rahimi et al 2020). PPPM 2013-2025 outlines that the main role
in changing the education system is the headmaster's leadership and teacher quality. In line with
the establishment of the Transformation School Program 2025 which focuses on improving student
achievement and school quality. This is in line with the goals of PPPM 2013 until 2025. There are
several problems faced by head teachers in school administration.

Some problems involving school leaders include the inability to establish two-way
communication, lack of interaction with teachers, and failure to give freedom to teachers to take
initiative and act creatively (Faridah & Khadijah 2018). This results in a lack of teacher confidence
in their ability to innovate. Weak leadership is also seen as unable to ensure the quality of teachers
in achieving the direction and goals of the school. Saravanan and Shahizan (2020) assert that
school leaders who are unable to motivate their organizational members to be proactive will create
a school environment that is less committed to the school'’s vision and mission. Nursyafina & Aida
Hanim (2018) explained that there is a group of teachers who disobey instructions and refuse to
accept changes and advice.

This study aims to find out the relationship between the headmaster’s transformational leadership
and the quality of teachers in the Federal Territory of Putrajaya. There are three (3) questions in
this article, namely:
1) what is the level of transformational leadership practices of TS 25 headmasters in
Putrajaya?
i)  what is the level of teacher quality based on SGM 2.0 in Putrajaya?
iii)  And Is there a relationship between transformational leadership practices and
teacher quality based on SGM 2.0 in TS 25 schools in Putrajaya?

2. LITERATURE REVIEW
2.1. Concept of Transformational Leadership

The concept of transformation refers to changing or transforming a state into a different form. A
change or changing the situation needs to be done by the head teacher to meet the needs and wants
of the current education system (Zahari 2019). Head teachers are leaders who are responsible for
the success of a school where they must have the ability to manage and influence their
subordinates. Transformational leadership is suitable to practice because it can increase teaching
capacity (Liu, Li & Wang 2019). Transformational leadership is an administrative practice that
can motivate teachers in carrying out educational tasks and achieving organizational goals.
According to Siti Nazatul (2016), transformational leaders are capable of motivating individuals
to change their values and attitudes and commit to the goals and needs of an organization.

2.2. Concept of Teacher Quality

The quality of teachers has an impact on the quality of education. The role of teacher quality has
indeed been proven and has a great impact on student achievement. The work by Barber and
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Mourshed (2007) in his book 'How the World's Best Performing Systems Come Out on Top'
explains that 'The quality of a school's Education system cannot exceed the quality of its teachers'.
It means that no matter how soon the education system is developed, it will not have any effect if
the aspect of commitment and competence of teacher quality is not developed first, (Transition
No. 5/2015 PPPM 2013-2025). Halstead (1995) in a study by Ab. Halim Tamuri & Mohamad
Khairul Azman Ajuhary (2010) stated that teachers are highly respected not only because of the
knowledge they possess, they are even praised because teachers have a good personality and are
committed to their religion, causing students to follow the teacher's words without hesitation.
While the Malaysian Qualification Framework (MQF) consists of eight components that teachers
need to know in order to be considered highly qualified and quality in their profession. Next,
teachers must have both the ability to think critically and creatively as well as practical skills, such
as practicing methods PdPc inquiry.

2.3. Transformational Leadership Practice

In Malaysia, the culture formed by the transformational leadership of the principal has a
relationship with the achievement of a school. A study conducted by Elvtah Batundok & Azlin
Norhaini (2023) found that head teachers show a very high level of transformational leadership
practices. This study confirms the findings of Nurul's (2021) study, which shows that leaders show
a very high level of transformational leadership. A study by Ng Hooi Ting and Norazah (2021)
shows that there is a significant positive relationship between the principal's transformational
leadership and teacher job satisfaction. Principals who want to increase teacher job satisfaction in
their organizations need to practice transformational leadership. Meanwhile, the results of the
study by Gobinathan and Jamalul Lail (2020) show that the practice of transformational leadership
by head teachers as a whole is at a very high level. A positive school atmosphere and increased
teacher satisfaction can definitely be achieved by leaders who adopt a transformational leadership
practice approach.

2.4. Teacher Quality Level

A study by Normiati et al. (2021) found that the quality of primary school teachers in rural areas
is at a high level. This shows that the teachers tend to be quality teachers. In addition, a study by
Normiati et al. (2021) also proved that the accuracy of leadership patterns and dominance in
management practices is very effective in improving the quality of teachers. The findings of the
study by Muhammad Asyraf & Norfariza Mohd Radzi (2020), show that the quality of teachers is
at a very high level. This study also found that good PdPc through quality teachers are able to
improve student achievement including external factors that support learning. The findings of Siti
Afifah's study (2018) show that the level of teacher quality is at a moderate level. Even so, the
results of the study prove that teachers who are always active take various opportunities towards
learning professionalism in a collaborative manner, showing that the teachers in this school have
high quality.

2.5. School Transformation Program 2025 (TS25)

The School Transformation Program 2025 (TS25) is one of the MoE's initiatives under the PPPM
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2013-2025. This initiative aims to improve student achievement to achieve the target of quality
schools. TS25 requires all school members to build a fun learning environment to develop superior
human capital. This action is supported by quality leadership, competent and inspired teachers and
solid community support (KPM 2013). This program also aims to improve the student's overall
and holistic development while also transforming the school. This effort is worked through the
empowerment of school leaders and the continuous development of teacher professionalism
(Mohd Rashiq et al. 2021).

The TS25 program aims to build the ministry's internal expertise through structured and
comprehensive training series. Training will be provided by lecturers from the Teacher Education
Institute (IPG), Aminuddin Baki Institute (IAB), JPN officers, PPD officers and school
administration (Radin & Yasin 2018). The three main goals of the TS25 Program are to strengthen
the leaders in schools, maximize the potential of teachers as educators and improve the quality of
PdPc through the involvement of various stakeholders such as the community, parents (Hairunisya
2021). The Ministry has outlined five cores that form the basis of TS25 through this program. A
fun learning environment, active and meaningful student learning involvement, quality and
visionary leadership, efficient, highly inspired teachers, and cohesive community commitment are
the foundations (Azhar et al. 2021).

2.6. The Relationship of Principal Transformational Leadership Practices With the Quality
of TS 25 School Teachers

The results of Subasiny and Mohamed Y usoff's (2022) study show that there is a moderately strong
and significant correlation between principals' transformational leadership practices and the
quality of SIKT teachers. The principal's transformational leadership practices are seen to have a
significant positive impact on the quality of SJKT teachers.

Figure 1: Conceptual Framework of the Study

Principal transformational Teacher quality
leadership
» e Science orientation
e Consideration is based e Instructional
on the individual e Personal qualities
e Inspirational motivation e Cultivate ideal influence
e Build intellectual e Community involvement
stimulation
e Cultivate ideal influence

The quality of Generation Y teachers correlates positively and significantly with the principal's
transformational leadership practices, according to the study of Jamilah Man et al. (2016). There
is a high correlation between teacher teaching quality and principals' transformational leadership
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practices, despite the fact that each dimension of transformational leadership practices shows
varying levels of strength for each component of teacher quality. Menon (2013) found that a
principal's transformational leadership influences the behavior and quality of teachers, which in
turn has a significant impact on the effectiveness of school management. This clearly shows how
the transformational leadership practice approach supports teacher skill development and quality
improvement, which increases the effectiveness and atmosphere of the PdPc process.

The conceptual framework of this article is based on the Slocum and Hellriegel Model (2007) and
the SGM 2.0 Teacher Quality Model. This conceptual framework is built to describe the
relationship between the variables involved. The independent variable in this article is the
headmaster’s transformational leadership practices while the dependent variable is the teacher's
quality. Bass's (1985) Transformational Leadership Theory became the basis for Slocum and
Hellriegel's (2007) Transformational Leadership Model. Individual-based consideration, inspiring
encouragement, creating intellectual stimulation, and cultivating ideal influence are the four
dimensions listed in this variable that transformational leaders should have.

Iceberg Competency Theory Spencer and Spencer (1993) is a theory used to measure teacher
quality. This theory is described as an object as an iceberg. This theory emphasizes the aspects of
knowledge, skills and behavior that are the core components of competence.. The dimension of
competence and teaching ethics form the two main parts of SGM 2.0. Competencies are divided
into four components, namely knowledge orientation, instructional, community involvement, and
personal qualities. To ensure that the teaching profession is always on the right track and is held
in high esteem by the general public, teaching ethics refers to the moral principles and moral values
that teachers in Malaysia must have and practice.

3. RESEARCH METHODOLOGY
3.1. Research Design

This study focuses on a quantitative approach by adapting a survey design. The selection of
quantitative methods in this study because the function of quantitative research is to make
descriptive, inferential, predictive and scientific studies. This is supported by the study of Ghazali
and Sufean (2021), the quantitative approach aims to see and test the relationship between
variables and make preliminary predictions and the results obtained can be measured and have
statistical significance.

3.2. Population and Sample

The population of this study consists of teachers working in 16 primary schools in the Federal
Territory of Putrajaya. The data of this article was collected using a simple sampling technique.
This sampling technique is a simple and best technique to obtain a sample from the population.
Everyone who lives in the studied area has the same chance to be selected as a sample, according
to Creswell (2014). The population table by Krejcie and Morgan (1970) served as the basis for the
sample size determination table used in this study. According to the sample size determination
table, 306 respondents are required for every 1478 research participants in the population.
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3.3. Research Instrument

Questionnaire is used as an instrument in this article to collect data. The objective of this
questionnaire is to collect data from respondents using a google form approach and printed
instruments. This approach was chosen because it ensured respondent confidentiality while saving
money and time. Furthermore, according to Pindek et al. (2017), this questionnaire instrument can
guarantee that the objectives of the study can be achieved more practically and successfully. The
research instrument was adapted from Zulaikha's study (2022). Table 1 shows that this
questionnaire is divided into three namely

Table 1: Questionnaire Section

Section Type N Number of items
Section A Demographic data 3
Section B Transformational leadership practices of headmasters 16
Section C  Teacher quality based on Malaysian Teacher Standard 2.0 16
(SGM 2.0)

3.4 Validity and Reliability

A pilot study must be conducted to confirm the level of reliability of this questionnaire (Merriam
2001). Two experts have been selected, namely a lecturer at the Teacher Education Institute (IPG)
and a head teacher who is also the chairman of the Putrajaya Head Teacher Council (MGB). These
two experts were selected to review the research questionnaire. It aims to guarantee that each
questionnaire item can meet the needs of the study and the language structure. 30 respondents were
randomly selected in two primary schools to conduct a pilot study.

3.5. Data Collection Procedure

Data will be collected through a questionnaire. This approach was chosen because it ensured
respondent confidentiality while saving money and time. Furthermore, according to Pindek et al.
(2017), this questionnaire instrument can guarantee that the objectives of the study can be achieved
more practically and successfully. The research instrument was adapted from Zulaikha's study
(2022).

3.6. Data Analysis

The data analysis test used the program "Statistical Package for the Social Science" (SPSS) version
27. The normality test was performed to ensure that the data was normal before the next analysis
was carried out. The two analytical tests used are the Pearson correlation test for inferential data
analysis and descriptive statistical data analysis. Descriptive analysis that measures frequency,
mean score, standard deviation and percentage is used to analyze data regarding the demographics
of the respondents and evaluate the level of transformational leadership of head teachers as well
as teacher quality. Division of Research Planning and Education Policy (BPPDP), 2006
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interpretation is used in this article. Table 2 shows the clarification of the mean value.

Table 2: Clarification of min value

Min value Category
1.81-2.60 Weak
2.61-3.40 Moderate
3.41-4.20 Good
4.21-5.00 Excellent

Next, an inference analysis based on the Pearson correlation test was carried out to determine the
relationship between the principal's transformational leadership practices and teacher quality. This
article uses the interpretation of the correlation coefficient proposed by Ghazali and Sufean (2021).
Table 3 shows the interpretation of the correlation coefficient.

Table 3: Interpretation of the correlation coefficient

The value of the coefficient

Relationship Types

0.00
0.00 dan 0.09
0.10 dan 0.29
0.30 dan 0.49
0.50 dan 0.69
0.70 dan 1.00

No correlation
Very low correlation
Low relationship
Moderate relationship
A strong relationship
Very strong relationship

4. FINDINGS

4.1. Respondent Demographics

The number of respondents in this study was 306 teachers in 16 primary schools in the Federal
Territory of Putrajaya. Table 4 shows the demographic distribution of respondents.

Table 4: Demographic Profile of Respondents

Variables Frequency Percent(%6)
Gender

Men 52 17.0
Woman 254 83.0
Teaching experience

1-10 years 88 28.8
11-20 years 154 50.3
21-30 years 36 11.6
Over 30 years 28 9.2
Academic qualifications

Diploma 11 3.6
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Bachelor 271 88.6
Masters 24 7.8
PHD 0 0

4.2 The level of transformational leadership practices of headmasters of TS 25 schools in
Putrajaya

This section answers the first research question which is:
Research Question 1: What is the level of transformational leadership practices of TS25
headmasters in Putrajaya?

Table 5 below shows the mean score of the headmaster’s transformational leadership practice
level.

Table 5: Mean score of the headmaster’s transformational leadership practice level

Dimensions Mean Standard Deviation Level
Cultivate ideal influence 4.01 0.48 High
Inspirational motivation 4.12 0.48 High
Build intellectual stimulation 4.13 0.51 High
Consideration is based on the 4.07 0.51 High
individual
The practice of 4.08 0.51 High

transformational leadership

The results of the descriptive analysis are shown in Table 5, along with the mean value, standard
deviation and interpretation for the transformational leadership practices of head teachers in
Putrajaya. Head teachers practice transformational leadership at a high level overall (mean = 4.08,
s.p. = 0.45). Table 5 shows that the four dimensions of transformational leadership practices are at
a high level, namely (i) building intellectual stimulation (mean =4.13, s.p. = 0.51), (ii) inspirational
motivation (mean = 4.12, s.p. = 0.48), (iii) based judgment individual (mean = 4.07, s.p. = 0.51),
and lastly those who cultivate ideal influence (mean = 4.01, s.p. = 0.48). Each aspect of
transformational leadership measured by teacher evaluation, is often used by head teachers in their
leadership when the results show a high mean score. When compared to other practices under the
headmaster’s transformational leadership practice, this data also shows that the head teacher is
often involved in activities towards creating intellectual stimulation for teachers.

4.3 The level of teacher quality based on the Malaysian Teacher Standard (SGM) 2.0

This section answers the second research question which is:

Research Question 2: What is the quality level of TS 25 school teachers based on SGM 2.0 in
Putrajaya?

Table 6 below shows the mean score of teacher quality level based on SGM 2.0 in Putrajaya
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Table 6 : Mean score of teacher quality level based on SGM 2.0 in Putrajaya

Dimensions Mean Standard Deviation Level
Science Orientation 4.22 0.38 Very high
Instructional 4.18 0.38 High
Personal qualities 4.24 0.39 Very high
Community 411 0.36 High
involvement
Teacher quality 4.17 0.34 High

The findings of the descriptive analysis, including the mean value, standard deviation, and
interpretation of the level of teacher quality based on the Malaysian Teacher Standard (SGM) 2.0,
are displayed in Table 6. The variable of teacher quality is at a high level, (mean=4.17, s.p.=0.34).
The mean score for two (2) dimensions namely personal quality (mean = 4.24, s.p. = 0.39) and
knowledge orientation (mean = 4.22, s.p. = 0.38) are at a very high level. The instructional
dimension has a mean score of 4.18 and a standard deviation of 0.39. The community involvement
dimension of the teacher quality variable has the lowest mean score (mean=4.11, s.p=0.36). This
shows that teachers regularly use the four dimensions listed under the teacher quality variable to
fulfill their obligations as high quality educators.

4.4. Pearson Correlation Analysis of Headmaster's Transformational Leadership
Practice in shaping the quality of TS 25 School Teachers in Putrajaya

Based on the value of the correlation coefficient, a correlation test was conducted to address the
third research question. The relationship between the two variables studied and the null hypothesis
of the study can be found using the Pearson correlation test.

This section answers the third research question which is:

Research Question 3: Is there a relationship between transformational leadership practices
and the quality of TS 25 school teachers based on Malaysian Teacher
Standard (SGM) 2.0?

Ho:  There is no significant relationship with the Headmaster's transformational leadership
practices in shaping the quality of TS 25 school teachers based on the Malaysian Teacher
Standard 2.0.The results of the study are shown in detail in Table 7.

Table 7 The relationship between transformational leadership practices of head teachers in
Putrajaya and teacher quality.

Teacher quality based on

SGM 2.0
Transformational leadership Pearson's Correlation 'r" 0.59 **
practices of headmaster Sig.(2-tailed) <0.00
N 306

** Significant at the confidence level p < 0.01 level (2-tailed).
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Data analysis in Table 7 shows a high correlation (r = 0.59 significant at p<0.01) between the
principal's transformational leadership practices and teacher quality. According to Ghazali and
Sufean's (2021) assessment of the correlation value, there is a strong relationship between the two
variables when the r value is between 0.50 and 0.69. There is a correlation between the quality of
teachers based on SGM 2.0 and the transformational leadership of Putrajaya head teachers, as
shown by a significant value of p<0.01. The results show a strong and significant relationship
between teacher quality and the principal's transformational leadership strategy. This result clearly
rejects the null hypothesis of the study, there is no significant relationship between the level of
transformational leadership practices of primary school principals in Putrajaya and the quality of
TS 25 school teachers based on the Standard Teacher Malaysisa (SGM) 2.0.

5. DISCUSSION
5.1. TS 25 School Headmaster's Transformational Leadership Practice

The empirical data in this article proves that the level of transformational leadership practices of
head teachers in Putrajaya is at a high level. This shows that the headmaster of TS 25 school in
Putrajaya has basically implemented all the transformational leadership practices. This finding
supports the headmaster's transformational leadership theory. This proves that the headmaster is
able to change the teachers to excel in line with the needs of the school. This study supports the
findings of Elvtah Batundok, Azlin Norhaini (2023) which is that the headmaster’s
transformational leadership practices are at a very high level and show mastery of all four
transformational leadership practices.

The dimension of transformational leadership which is intellectual stimulation is practiced the
most by head teachers in Putrajaya. This is evidenced by the practice of building intellectual
stimulation with the highest mean score. Among the practices that have helped to reach this level
is that the head teacher always helps to stimulate the minds and ideas of teachers when faced with
difficulties or challenges of future problems. Slocum & Hellriegel (2007) stated that leaders'
willingness to face challenges, take calculated chances, and encourage followers to think outside
the box when solving problems and challenges is part of the process of creating intellectual
stimulation.

The ideal dimension of influence practiced by head teachers in Putrajaya according to teachers'
perceptions is at a high level. This shows that the majority of educators agree that their
administrators know specific goals and objectives to improve school direction and performance.
The findings of this study clearly show that head teachers indeed practice ideal influence in
transformational leadership. Principals should exhibit influence and dare to make decisions in an
organization (Zulaikha, 2022).

5.2. Teacher Quality

Findings show that a large number of teachers as a whole have practiced all teacher quality
practices according to SGM 2.0. Therefore, the SGM 2.0 model is very accurate used to identify
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the level of teacher quality. The findings of this article also show that two (2) teacher quality
practices are at a very high level, namely personal quality followed by knowledge orientation.
While two (2) teacher quality practices show mean scores at a high level which are instructional
and finally community involvement.

Because the practice of personal quality shows that teachers can accept cultural diversity from
various walks of life. This is in line with KPM's goal in PPPM 2013-2025, which is to increase the
capacity of educators to deal with issues of racial differences constructively and proactively and
to be aware of the diverse backgrounds of students. (Yasmin & Najeemah, 2017). The findings of
this research article show that the practice of community involvement in the variable of teacher
quality is at a high level. A common teacher practice is to establish good relationships with various
local communities. The quality of the school as a whole, and the teaching staff and pupils in
particular, can benefit from the involvement of the local community. In addition, there is a small
group of teachers who still do not know how to use the diversity of resources involving the local
community. This matter needs to be overcome by taking steps to expose teachers with correct and
valid information about nearby community resources.

5.3. Relationship between Transformational Leadership Practices and Teacher Quality.

The findings of this article show that there is a significant relationship between the principal's
transformational leadership practices and the quality of TS 25 school teachers in Putrajaya. This
finding shows that school organizational management is positively influenced by the principal’s
transformational leadership practices. Therefore, teachers will always strive to improve their
quality in producing excellent work performance in order to deliver high quality education to
students.

The results of this study are in line with the study conducted by Subasiny and Mohamed Y usoff
(2022) who found that the headmaster’s transformational leadership practices can significantly
improve the quality of SIKT teaching staff. These results show that head teachers, in their capacity
as school leaders, can improve the quality of teachers in schools by implementing transformational
leadership practices. The findings of this study are also supported by the study of Jamilah el.at
(2016) where the overall findings prove that the relationship between the principal's
Transformational Leadership practices and the quality of Y generation teachers is significantly
positive. This clearly shows how beneficial the headmaster’s transformational leadership is to
develop teachers' skills and improve their quality, as well as to improve the effectiveness and
environment of the PdPc process. In the context of this study, the practice of transformational
leadership is seen as the most appropriate application by head teachers or school leaders to ensure
that the quality of teachers will always be at a high level.

5.5. Implications
Regarding the theoretical implications, the findings of this article further strengthen the hypothesis
which states that the headmaster’s transformational leadership practices and teacher quality have

a significant correlation. Because they are at a high level, the dimensions revealed in the SGM 2.0
model and the idea of transformational leadership are determined to be very appropriate and in
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line with the national education policy. PPPM 2013-2025 highlights two major shifts in education
transformation: making teaching a profession of choice and placing a line of leadership high
performing in school.

As for the policy implications, the findings of this article show that there is a significant correlation
between the quality of teachers and the transformational leadership practices of head teachers
according to SGM 2.0. The findings of this article also support the policy of the TS 25 Program
which lists three main components in successfully achieving the goals of the program which are
effective leaders, quality teachers and community involvement in shaping the student's
development. The findings of this article are also in line with the two main shifts in education
transformation making teaching a profession of choice and placing high performance leadership
in schools (Surayati & Mohd Yusof, 2022). In order to improve all aspects of student development,
both related to the curriculum and extra-curricular, efficient and productive and high-performing
leaders need to be placed in schools. Given that the findings of the article show a high level of
transformational leadership practices of head teachers and the quality of teachers, this proves the
efforts of various parties such as KPM, IAB, IPGM, in conducting training and development
programs successfully produce head teachers and quality teachers who can meet the direction of
the education system of this country. Therefore, training and development programs that have been
implemented are maintained to guarantee the quality of future leaders and teachers.

Implications from a practical point of view lead to the actions of head teachers by implementing
courses and in-service training that are appropriate to the current needs of teachers in order to
improve the skills and expertise of teachers such as the use of various teaching resources such as
ICT, project-based PdPc and so on. In addition, head teachers and administrators must both set
good examples in improving personal skills (lifelong learning practices). As a person who holds
great trust, teachers need to strive to improve their skills, understand more deeply their duties and
responsibilities in producing the best service quality as educators.

5.5. Suggestions for Further Study

Several recommendations are made for further research. Further studies should be conducted in
areas with larger populations. There are two dimensions of excellent teacher quality: the
knowledge orientation dimension and the personal quality dimension, according to the results of
the study. More detailed information about these two dimensions is not available due to the
quantitative method used to reach the results of this article. Therefore, it is suggested that a case
study be conducted at the location of this study to identify best practices to achieve both
dimensions.

Determining demographics is a recommendation for further study. There is no set demographic in
this article for sampling which may give different results. Therefore, future studies should use
demographics, which consist of length of service at the location being studied, time spent under
the leadership of the principal being studied, and achievements and expertise. The results of the
study will show whether demographic characteristics influence the headmaster’s leadership
practices in shaping teacher quality.

6. CONCLUSION
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In conclusion, the purpose of this study is to identify the relationship between the quality of TS 25
school teachers based on SGM 2.0 and the headmaster’s transformational leadership practices.
Findings show that the two variables, which are both at a high level, have a strong and statistically
significant positive correlation. These results clearly support the claim that the principal's
transformational leadership practices can motivate the teachers who work under his direction to
continue to improve the level of teacher quality and improve student achievement. The results of
this study have implications for policy, training, school management, and theoretical practice. This
article has provided empirical data on the transformational leadership practices of head teachers,
independent variables and dependent variables of teacher quality based on the Teacher Quality
Model 2.0.
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